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Course Learning Outcomes: at the end of the course, the student will be able to-

Accurately equipped to tackle complex Understand
language and research projects. Apply
Categorizing grammar and tricks of Analyze

ornamental writing of any form

Learn how to accurately report what Evaluate
someone else has said.
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' ASSESSMENT PATTERN l: l CIE- Continuous Internal Evaluation (90 Marks-60%) '

Total Marks
Per Credit 50 Marks

Bloom’s Assignments | Quizzes External

Category (15) (10) Participation
Marks (out 1]

3 Credits Course 150 Marks of 45) Curricular/Co
2 Credits Course 100 Marks -Curricular
Activities (20)

Remember 10 05 Attendance :
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Course Plan Specifying content, CLOs, Teaching Learning and Assessment Strategy mapped with CLOs

T —

Week
Number

1

Topic Teaching Learning Strategy
1. Grammar Teaching .PPT
Discussion

2. Explicit & Implicit Grammar Teaching
Understanding the topic

3. Pros & Cons of explicit Grammar

teaching.
Focus on Form and Focus on Forms

1.Difference between Explicit and implicit ppT

grammar teaching Discussion
2. Deductive vs Inductive instructions Und di " .
Focus on Form and Focus on Forms nderstanding the topic

Assessment Policy

Class performance

Quiz, Written exam

Class performance

Quiz, Written exam

CLO

1,2

2,3



Prescriptive vs Descriptive Grammar
teaching

Examples

Prescriptive vs Descriptive Grammar
teaching

Differences between them

Traditional Grammar & Modern
Linguistics

1. Traditional Grammar

2. Modern Linguistics
Traditional Grammar & Modern
Linguistics

1 .Definition
2.0ri1gin

3. Type

4.Focus, 5.Standards

PPT
Discussion
Understanding the topic

PPT
Discussion
Understanding the topic

Class performance

Quiz, Written exam

Class performance

Quiz, Written Exam

3

2,3



Syntax Vs Semantics Vs PPT Class performance 1,2

Pragmatics Discussion

2. Semantics

3. Pragmatics

4. Examples

Syntax Vs Semantics Vs PPT Class performance
Pragmatics Discussion Quiz, Written Exam
Differences among them Understanding the topic

How syntax & semantics are
related to Grammar



Generative Grammar

1. Definition
2. Deep Structure
3. Surface Structure

Generative Grammar

4. Structural ambiguity
5. Tree Diagram

Generative Grammar

9. Movement Rules
10. Recursion
11. Complement Phrase

IC Analysis

e Introduction
e Terms
e Techniques

PPT
Discussion
Understanding the topic

PPT
Discussion
Understanding the topic

Class performance

Quiz, Written Exam

Class performance

Quiz, Written Exam

4

3



10

11

Structuralism

Ferdinand De Saussure

Structural Approach
Behaviorism

Conditioning:
Stimulus
Response

Reinforcement
Watson and Skinner Experiment and its result

Universal Grammar

LAD

LAF

Defintion

Arguments in favor of UG
Limitations of UG

Criticism of UG

Pedagogy

Difficulties in teaching Grammar Definition,

Types

Difficulties in teaching Grammar

PPT
Discussion
Understanding the topic

PPT

Discussion
Understanding the topic

Quiz, Written Exam.

Quiz, Written Exam
Class performance

2,3



12

13

14

Pedagogical Challenges

Students
Experience
Facilities

Clause

Definition
Types

Clause

Types with example

Phrase

Definition

Types

Clause

Types with example

PPT

Discussion
Understanding the topic

PPT
Discussion
Understanding the topic

PPT
Discussion
Understanding the topic

Quiz, Written
Exam
Class performance

Quiz, Written
Exam
Class performance

Quiz, Written
Exam
Class performance

3,4

1,2,4



15

16

17

Modal verb
Definition
Use

Preposition

Grammar teaching in Bangladeshi

Perspective

e Primary & Secondary level Grammar
Teaching

e Approaches

e Constraints

Solution

PPT
Discussion
Understanding the topic

PPT
Discussion
Understanding the topic

PPT
Discussion
Understanding the topic

Quiz, Written Exam 35
Class performance

Quiz, Written Exam
Class performance

Quiz, Written Exam 9
Class performance



Week : 1+
Explicit & Implicit
Grammar Teaching

Page: 11-29




Grammar Teaching

= Grammar teaching is a process that

involves learners’ attention to
grammatical forms so as to understand i L2 Grammar
metalinguistically or process it in € hm
comprehension so that learners can <3 %E S esen @
internalize it (Ellis, 2006). WOF dg_,-_, §§p ;o %?}-
hé §os 2 °© S ' 5
2Si80ases = 5 tense
d:-=“ B
* Intentional and incidental teaching are ’ﬁm pastll-eachl
the concepts that are closely related to g

those of explicit and implicit teaching,
and often used as synonyms.



= Grammar teaching has undergone many ups and downs through history.

= As Brown (2000) explains when grammar translation method was popular, explicit
instruction was used greatly by teachers of the time.

= As needs of the learners changed from just understanding written texts to effectively
communicate in the target language, natural and communicative approaches
emerged, and as a result different types of instruction showed up.



Explicit Teaching

= We can define explicit teaching as focusing on language forms presentation, explain
the grammar rules and practice through drilling.

= |t equates language to grammar mastery and accurate usage and create bored,
disaffected students who can produce correct forms on exercises and tests, but
consistently make errors when they try to use the language in context.

= |n explicit teaching, learners are aware of the fact that they are learning something,
they try to understand the rules on purpose.

= Giving the rules upfront or eliciting them after a text do not change the type of
instruction that is explicit.



Implicit Teaching

= The term implicit was first introduced by Reber (1967), he conducted a study about
artificial grammar learning. Participants in the study were asked to memorize
meaningless letter strings generated by a specific pattern (i.e. ‘rule’), and classified
novel strings were asked if they had the same pattern or not (i.e. ‘grammar’). This
study showed that people were able to realize the sentences which ones had the
same pattern or not without being able to explain the rules.

= Implicit learning requires more time than explicit learning.

= Implicit grammar instruction is the teaching of complex information in an incidental
manner, without awareness of what has been taught.



Explicit and implicit grammar teaching are two main
approaches used in language learning to help
learners understand and use grammatical structures
effectively. Here's a detailed breakdown:

Explicit Grammar Teaching

This approach involves directly teaching grammar rules and structures in a clear, systematic way.
Key Features:

Focus on Rules: Learners are taught grammar rules explicitly, such as verb conjugations or sentence
structure.

Formal Instruction: Lessons are structured, with rules explained and examples provided.
Practice: Exercises like gap-filling, sentence correction, or diagramming sentences are used.
Awareness: Students are consciously aware of the grammar being learned.

Advantages:

Promotes clear understanding of rules.

Useful for adult or advanced learners who benefit from logical explanations.

Helps learners edit their writing and identify errors.

Disadvantages:

May feel dry or disconnected from real-life language use.

Requires a lot of memorization and practice, which can be time-consuming.



Implicit Grammar Teaching

This approach focuses on learning grammar indirectly through exposure to language
in context, without overt explanation of rules.

Key Features:

Contextual Learning: Grammar is taught through reading, listening, speaking, or
writing activities.

No Direct Rules: Learners acquire grammar by "noticing" patterns naturally.
Communicative Focus: Emphasis is on using language fluently rather than on
correctness.

Advantages:

Encourages natural language acquisition, like how native speakers learn.

More engaging, especially for younger learners.

Develops fluency and confidence in communication.

Disadvantages:

Learners might make repeated errors without feedback.

Takes longer to develop accurate grammatical usage.



= When we ask a child “What is the plural form of apple?”, they would most probably
say ‘| don't know.” However if we show them an apple, they can say “an apple”, and
if we show them two apples that can again say “two apples” without being aware of
the metalinguistic knowledge that they implicitly have.




Explicit & Implicit Instruction

= Gass & Selinker (2008) argues that awareness is the key issue, if learners are aware
of the rule irrespective of the time rules are presented, it is explicit.

= Dornyei (2008) states that explicit learning is about consciousness, while implicit
learning is bound with unconscious, automatic processes. Implicit teaching involves
unconscious process without giving rules.

= But there is a danger in seeing explicit and implicit teaching as opposing methods
rather than points on a continuum of options.

= Grammar teaching can be more effective within a context of meaningful learning
activities and tasks that provide the learners with sufficient opportunities to practice
the forms in their production (Rodriguez, 2009; Poole, 2005; Lowen,2005).



Deductive - Inductive Instruction

= Deductive and inductive teaching are different terms as explicit knowledge can be
gained through deductive or inductive teaching methods.

= Larsen-Freeman (2001) gives clear definitions of deductive and inductive
instruction. In inductive instruction, learners are supposed to infer the rules from
text, or set of examples. In deductive course, the teacher gives the rules and
learners apply these rules in the following activities.

= |f they are aware of the metalinguistics elements, it is explicit instruction.



= Children can acquire their first
language without any explicit
knowledge about how to put words
together to make a sentence, so
there should be no need for
grammar instruction in second
language acquisition, too. That is
the reason why some scholars state
that L1 acquisition relies on
processes of implicit learning,
whereas L2 acquisition often relies
on both implicit learning and
explicit learning.

| putted the plates on
4 aﬁhwze!

You mean, | put

the plates on the
table .




Remarks on Explicit & Implicit Instruction

= There are experts advocating both sides. Krashen emphasises the importance of
implicit instruction and argues that explicit knowledge cannot become implicit
knowledge. While Ellis states the role of explicit and formal instruction and says that
it is an important part in second language acquisition.

= Ellis (2006) states that, to verbalize rules, learners must have at least some
productive metalanguage and the ability to provide clear explanations of abstract
things while learners’ explicit knowledge exists independently of both the
metalanguage they know and their ability to explain the rules.

= Krashen (1992) on the other hand claims that the effect of direct instruction on
specific rules has an impact on tests that focus on form, but the effect is short-lived.



= Krashen (1982) believes that instruction should be implicit in order to achive a
communicative competence. He states that both accuracy and fluency comes from
acquisition, while many linguists think that accuracy comes from explicit, form
focused instruction.

= DeKeyser (1998) argues that explicit knowledge becomes implicit knowledge if
learners have the opportunity for plentiful communciative practice.

= Explicit instruction does not lead to explicit learning only, it can also lead to implicit
learning effects as well (Adringa, 2005).



The Natural Order, Age and Individual Difterences

= |f a learner is not developmentally ready to learn a structure, or if a structure is way
much more beyond the learner’s current level, s/he can hardly master the target
language.

= |t is similar to Krashen’s #1 comprehensible input hypothesis (i.e. if the input is not
comprehensible or much more beyond the learner’s current level, the learning
cannot take place).



The Natural Order, Age and Individual Difterences

= Age is one of the most important factors among the individual differences. It is
generally hypothesized that older learners may require explicit information to
successfully learn a second language, while young learners can do it entirely
implicitly.

= Tian & Xiao-fei (2008) also notes that older learners require explicit information,
while young learners can achieve higher levels without any explicit instruction just
like acquiring their first language.

= There should be interaction between implicit and explicit instruction. Teachers
should first make learners have an implicit knowledge base before learning
complicated task, then try to establish explicit task model.



Previous Studies

= Burgess & Etherington (2002) applied a research about teachers’ attitudes towards
grammar instruction which is conducted in British universities. In this study, 70% of
the respondents agreed to the statement that “A lack of explicit grammar teaching
leaves my students feeling unsecure.”

= Lopez (2004) is another researcher that conducted a study about teaching
grammar. Three groups were selected, one of them is the control group, next one is
the implicit instruction group and the last one is the explicit instruction group. The
participants were aged 18-20 intermediate level EFL class students at university. The
findings of the study showed that students in the explicit instruction group did
significantly better in the tests than both implicit group students and control group
students.



= Rebuschat & Williams (2011) conducted a research about second language
acquisition in order to find out if it results in implicit knowledge. The participants
were adult learners, and they were trained on an artificial language under implicit,
subconscious learning conditions, and at the end they were tested by grammaticality
judgment tests and subjective measures of awareness. The findings of the study
showed that implicit instruction can result in incidental knowledge, but conscious
knowledge (through explicit instruction) was directly linked to higher performance in
the grammaticality judgment tests.

= There are a lot of mismatches about grammar teaching beliefs between teachers
and students. For example, Brindley’s (1984) research in Australia within adult
immigrant education found that teachers are more in favor of communicative
activities, while students preferred more formal, explicit grammar teaching.



Focus on Form and Focus on FormS

= Long (1988) proposed that grammar instruction may be of two types; focus on form
and focus on formS. Focus on form takes communication at the core and allows
teacher only if form-based problems bring about communication misunderstandings
and problems. Focus on formsS is about traditional teaching of discrete points of
grammar in seperate lessons.

= Focus on formS requires explicit language teaching so that students can have a
metalinguistic awareness of the target language which can be done through
deductive or inductive type of instruction.



= Ellis (2010) makes a clear distinction in terms of focus on form vs. focus on forms
and implicit instruction vs. explicit instrucion. He notes that focus on forms involves
explicit insruction in foreign language teaching, we cannot involve implicit instruction
In this process, whereas focus on form involves both explicit and implicit instruction.
Implicit and explicit intruction can lead to focus on form.

= Focus on form approach provides learners an advantage over Focus on FormS
through the cognitive processing support provided by the overriding focus on
meaning or communication.



Which Approach is Better?

It depends on:

*Learner’s Age: Younger learners often benefit more from implicit methods, while older learners may need explicit
teaching.

*Goals: Explicit teaching is better for accuracy (e.g., academic writing), while implicit teaching aids fluency (e.qg.,
conversational skills).

*Learning Context: A combination of both approaches (known as the blended approach) is often most effective in
language classrooms.

Would you like examples or lesson plans for these approaches?

Comparison

Aspect Explicit Teaching Implicit Teaching

Focus Rules and forms Meaning and
communication

Teaching Style Formal, structured lessons | Informal, integrated into
activities

Learner Role Active rule-learners Passive rule-discoverers

Feedback Immediate correction Error tolerance for fluency
development




Conclusion

= We should not forget that
explicit grammar
instruction does not mean
isolated, focus on form$S
approach, teachers can
serve the rules through
texts, authentic materials,

and try to elicit the 2 teach 18

language features with the '

learners. _'l_-_?,_ touch ahf’
= Grammar teaching should 4 ever

not be the only focus in
language teaching, but it
should not be neglected
at all either.
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Focus on Form

Emphasis on correct
grammatical structures, often
through explicit correction.
This approach prioritizes
accuracy over fluency.

Focus on Form vs. Focus on
Forms

Focus on Forms

Draws attention to specific
grammatical features within a
communicative context,
enhancing awareness of
language patterns without
interrupting flow.
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The Role of Consciousness
in Grammar Acquisition

Consciousness

1 Explicit instruction aids in understanding and applying
rules.

Unconsciousness

2 Implicit exposure to language helps develop an intuitive
grasp of grammar.
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Explicit Grammar Teaching:
Pros and Cons

Vv HO)[

Pros Cons

Clear understanding of rules * (Can be boring and

Improved accuracy demotivating

Provides structure and May not lead to spontaneous
guidance tes
Focus on rules can hinder

fluency
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Implicit Grammar Teaching:
Pros and Cons

1 Pros
Motivating and engaging
Promotes fluency and natural language use

Develops language awareness through immersion

2 Cons

May lead to fossilization of errors
Requires a high level of exposure to the language

Less effective for learners with specific grammar
needs



https://gamma.app/?utm_source=made-with-gamma

Balancing Explicit and Implicit Instruction

Focus on Communication

2 Meaningful Content
3 Explicit Grammar Instruction
4 Focus on Form

£ Made with Gamma
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Week : 2nd ;.“
Deductive & Inductive

Grammar Teaching
Page: 37-44
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Two important approaches
of teaching grammar

A deductive An inductive
approach approach




Deductive vs. Inductive Instruction

Deductive Inductive
Rules first, then examples. Teachers explicitly present Examples first, then rules. Students are exposed to
grammatical rules, followed by practice exercises. This language examples and encouraged to infer grammar

approach is teacher-centered. rules independently. This approach is learner-centered.
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EXAMPLE OF DEDUCTIVE APPROACH

SUBJECT AND OBJECT PRONOUNS

The subject is the person or thing doing the action:
I left early

She went home examples of rule
We said goodbye

The object is the person or thing receiving the action:
She telephoned me

| hit him examples of rule
We saw her




Starts with some
examples from
which a rule is

INDUCTIVE inferred.
APPROACH
(DISCOVERY
LEARNING)




Students are given a sample and
the teacher guides them in
discovering the grammar rules
used in the sample.




An inductive exercise

Grammar: Answer these questions about

s0....that/such...that so and such

1. It was so embarrassing! = Which word goes before an

2. I'm so tired | could go adjective on its own, so or
straight to bed such?

3. Are you so young thatyou * Which word goes before a
can’t even share? noun, with or without an

adjective?

She’s such a nice person \WRICH . h .
’ ’ . ich sentences have two
It’s such a shame that he’s clauses/two main verbs? Is

EONE it necessary to start the g

=i

6. Itwas SUFh a warm cl;n_.r | second clause with that
thought it could be nice




ADVANTAGES DISADVANTAGES

| Make the rules more meaningful, May mislead students that the rule is
memorable and serviceable. the objective instead of the meaning. |
. Mental effort involved ensures a Time consuming

greater degree of cognitive depth
(greater memorability)

Students are actively involved. Students may hypothesise wrong rule

An approach which favours pattemnm Place heavy demands on teachers in
recognition and problem solving planning a lesson.
abilities.

Extra language practice (if problem Frustrates students who prefer simply
solving is done collaboratively) to be told the rules.

Self reliance.
! 44



Week : 3"
Prescriptive and Descriptive
Grammar Teaching
Page: 45-57
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PRESCRIPTIVE
GRAMMAR

V'
DESCRIPTIVE GRAMMAR




']1 Definition
[]2 Principles

TABI'E [": 03 pedagogical Implication
CONTENTS 04 vamwiee

(03 Advantages & Disadvantages

']E Conclusion



Definition

Preseriptive

A prescriptive grammar specifies how
a language should be used and what
grammar rules should be followed

Prescriptivist distinct between “good
grammar’ and "bad grammar,” and
its primary focus is on standard forms
of grammar and syntactic
constructions

Deseriptive

A descriptive grammar is a study of a
language, its structure, and its rules
as they are used in daily life including
standard and nonstandard varieties.

How the grammar of a language is
actually used in various contexts and
for various purposes

48



Principles

Preseriptive Deseriptive
0 Prescriptive grammars serve 1o a The language wusage can vary
establish the language standard, according to vaned speakers.
in order to achieve effective and
normative communication. a It does not consider what is

‘correct’ or incorrect grammar
O Long existed grammar rules
created by the native speakers
are the ‘'correct’, and the
variations are ‘incorrect.’

49



Pedagogical Implications

Preseriptive

Frescriptive grammar provides
learners with the essential tools to
analyze how language can be used
for communication.

E.g. Academic writing, reading, and
taking tests require the usage of
prescribed and formal English
grammar rules

Descriptive

Descriptive grammars are employed
In casual and interactional
communications.

50



Preseriptive Examples

In English, less goes with mass nouns (e.g. " less money’), and "fewer” goes with
count nouns (e.g., " fewer items.”)

In English, speakers should not split infinitives (e.q., "to boldly go;") instead, write or
say ("to go boldly.")

In English, speakers should not use passive voice (e.g., "The meeting was held by
the university;”) instead, write or say ("The university held the meeting.")

In English, speakers should avoid phrasal verbs (e.g., "come over to have some
tea;”) instead, write or say (e.g., "visit me to have some tea.’

51



Deseriptive Examples

« Some native speakers say.
~ "l am younger than him" instead of “| am younger than he.”

~ “"He graduated Indonesian university” instead of "He graduated from Indonesian
university.

~ "l ain’'t going nowhere.” instead of "l am not going anywhere.”

52



Advantages

Preseriptive

a Teaching prescriptive grammar

creates formal writers and
resources.

0 Teaching prescriptive grammar is

beneficial for both non-native
teachers and learners, as it has
definite rules of language that
help reduce confusion.

a The descriptive

Deseriptive

grammar
approach improves non-native
speakers’ pronunciation and helps
them sound like native speakers

The descriptive grammar
approach helps language learners
understand the applied usage of
language and communicate better
with native speakers

53



Disadvantages

Preseriptive

Prescriptive grammar might keep
non-native speakers wondering and
confused when they talk with a native
speaker, as they might realize that
some natives do not write or speak
with these rules.

In other words, normative language
does not frequently in casual
communicative situation.

Descriptive

The descriplive grammar approach is
sometimes not used in formal
settings, such as exams and speech

54



Ponelusion

Descriptive grammar attempts to impose certain normative grammar rules reach
the accepted standard of the language while descriptive grammar is a subjective
study of the use of language.

Both types of grammar are concerned with rules, but in different ways.

In terms of teaching a language, both kinds of grammar have advantages and
disadvantages

Being familiar with and using prescriptive grammar rules will enable language
learners to function and succeed in the greatest range of conversational situation
Using standard prescriptive grammar can open many educational, professional,
and social doors.

55



What is the difference between Prescriptive and Descriptive?

 There are two distinct approaches to learning a language and are known as prescriptive and descriptive
approaches.

* Prescriptive approach 1s textbook knowledge and contains rigid rules of grammar as 1t should be used.
 Descriptive approach is much more lenient and takes into account how people speak and write the language.
» Though both approaches have the same basic purpose of explaining the rules of grammar, they do it in
different ways. Descriptive approach 1s mostly followed by writers while teachers and editors are more likely
to follow the prescriptive approach.




Week : 4t
__ Traditional vs Modern

¢ Grammar Teaching
Page: 57-62




The key difference between traditional grammar and modern linguistics is that the
traditional grammar 1s prescriptive whereas the modern linguistics 1s descriptive.
Traditional grammar and modern linguistics are two branches of language studies.
Traditional grammar 1s the oldest of the two, and its origin runs back to the 15 th
century. Linguistics 1s a relatively new branch of language study. Furthermore, it 1s
also important to note that traditional grammar mainly focuses on the written
language while modern linguistics consider speech as the basic form of language.
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What is Traditional Grammar?

Traditional grammar refers to the collection of prescriptive rules and concepts
about the structure of language. The origins of traditional grammar can be traced
back tol5th century B.C., to Aristotle and Plato and Greek. However, the most
prominent traditional grammarians began writing in the 18 th century, when
English developed as a separate language. However, it 1s important to note that
principles of Latin grammar are the main basis of Traditional English grammar.
Furthermore, traditional grammar includes prescriptive rules that users should
follow, and proscriptive rules of usage users should avoid. Books of traditional
grammar generally contain lists of grammatical terms, definitions of these terms,
and advice on using standard grammar, which includes correct punctuation,
spelling and diction. Even though linguists consider traditional grammar as an
irrational method to study language and grammar, we can still find basic Latin-
based concepts of grammar in English textbooks and usage guides.




What is Modern Linguistics?

Linguistics or modern linguistics refers to the scientific study of language and its structure.
This includes the study of features such as grammar, syntax, and phonetics. Moreover,
modern linguistics regards language is a system and grammar 1s only considered as a
systematic description of a certain language, either oral or written.




pRAGMATIQUE

Figure: Major Levels of Linguistic Structure
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Comparison: Traditional Grammar vs. Modern Linguistics

Aspect
Focus

Objective

Grammar Approach
Structure Emphasis

Rules

Data Sources

View of Language Change
Methodology

Audience

Notable Figures

Key Components

Language as a System

Examples

Traditional Grammar
Prescriptive: Defines rules for correct usage.

To maintain standards of ""correct'" language
usage.

Based on classical languages like Latin and
Greek.

Word categories (e.g., noun, verb) and
sentence parsing.

Fixed, rigid rules often tied to formal usage.
Literary and written texts.

Negative; considers change as corruption of
language.

Deductive: Applies predefined rules to
analyze sentences.

Focus on language learners and formal
settings.

Scholars like Dionysius Thrax and Panini.

Parsing sentences, parts of speech, and
grammar rules.

Viewed as static with a standard form.

""A sentence must have a subject and a
predicate."

Modern Linguistics

Descriptive: Describes how language is used
in reality.

To study and analyze language as a natural
phenomenon.

Focuses on all languages, regardless of their
structure.

Phonetics, syntax, semantics, and
pragmatics.

Flexible rules based on context and language
change.

Spoken language, dialects, and real-world
communication.

Neutral; views change as natural and
inevitable.

Inductive: Observes language to develop
theories.

Focus on linguists, researchers, and
computational applications.

Linguists like Noam Chomsky, Ferdinand de
Saussure.

Studies sound systems, meaning, usage, and
structure.

Viewed as dynamic, evolving, and diverse.

"Language varies by context, culture, and
purpose."




University of Global Village (UGV), Barisal
Department of English
BA (Hons) Program
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What is Syntax?

Structure of Language

Syntax refers to the rules governing the arrangement of
words in a sentence. It focuses on how words are
combined to form meaningful phrases and sentences.
Think of it as the grammatical blueprint of language.

Order of Words

Syntax determines the correct order of words in a
sentence, ensuring that meaning is conveyed accurately.
For example, "The dog chased the cat" has a different
meaning from "The cat chased the dog."



What is Semantics?

Meaning of Words

Semantics delves into the
meaning of words and how
they are used in context. It
explores the relationship
between words and their
concepts, as well as how
meaning can change

depending on the situation.

Understanding Words

Semantics helps us
understand the meaning of
individual words and
phrases, as well as how they
interact within a sentence. It
allows us to interpret the
intended message behind
the words.
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What is Pragmatics?

Y ES

Beyond Syntax and Semantics

Pragmatics focuses on the social context of language. It
examines how meaning is influenced by factors such as the
speaker, the listener, and the situation in which
communication takes place.
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Understanding Intention
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Pragmatics helps us understand the speaker's intention and

the implied meaning behind their words. It considers factors

like tone, body language, and cultural context.
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Examples of Syntax,
Semantics, and Pragmatics

Syntax Semantics

Example: "The cat sat on the Example: "The cat sat on the

mat." The arrangement of mat." The words "cat," "sat,"

words follows the standard and "mat" have specific

subject-verb-object structure meanings that contribute to

of English. the overall meaning of the
sentence.

Pragmatics

Example: "The cat sat on the mat." The speaker might be using this
sentence to describe a specific action, or they might be using it to
make a point about the cat's behavior.



Differences between Syntax,
Semantics, and Pragmatics

1 Syntax focuses on the arrangement of words and
grammatical rules.

2 Semantics deals with the meaning of words and phrases.

3 Pragmatics considers the context of language, including
the speaker's intention and the listener's understanding.




Relationship between
Syntax and Semantics

Syntactic Structures

1 Syntax provides the framework for organizing words,
while semantics gives meaning to those words within that
framework.

Meaningful Sentences

The arrangement of words in a sentence (syntax)

2 determines the meaning conveyed (semantics). This
interdependency ensures coherent and meaningful
communication.

s
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How Syntax and Semantics relate to Grammar

Foundation of Grammar

1
Syntax
2 Syntax defines the grammatical rules that govern word order and
sentence structure.
Semantics
3 Semantics contributes to the understanding of the

meaning behind grammatical structures.
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What is Grammar?

Grammar 1s a word that confuses considerably. It has
been approached and defined differently by different
scholars and schools of linguistics. Etymologically, the
term Grammar goes back (through French & Latin) to
Greek word Grammatika or Grammatkia which may be
translated as the art of ‘writing’. But for a long time, this
term has been used very closely to incorporate the whole
study of language. o




Types of Grammar

Prominent types of grammar are discussed below:
* Traditional Grammar

* Prescriptive Grammar

»  Descriptive Grammar

» Sentence-Interpretative Grammar

» Sentence-Producing Grammar

* Reference Grammar

» Contrastive Grammar

» Theoretical Grammar

»  Structural Grammar
» Phrase-Structure Grammar

* Generative Grammar

e Transformational Grammar

e« Stratificational Grammar

*  Communicative Grammar



Generative Grammar

Generative Grammar 1s a grammar in which a set of formal rules
are used to generate or define the membership of an infinite set
of grammatical sentences in a language. Instead of analyzing a
single sentence, this grammar devises a set of rules of
construction that may help in generating sentences or structures
in an infinitely large number. This grammar attempts to produce
all and only grammatical sentences of language.

(all and only means that our analysis must account for all the
grammatical correct phrases and sentences and only those
grammatical correct phrases and sentences in whatever language
we are analyzing.)

We have a rule such as “a prepositional phrase in English
consists of a preposition followed by a noun phrase”. We can
produce a large number of (infinite) phrase using this rule.

e.g. in the zoo, on the table, near the window



Deep and Surface Structure

 (Charlie broke the window. (Active Voice)

* The window was broken by Charlie. (Passive Voice)
« Jack loves his brother. (Active Voice)
» His brother 1s loved by Jack. (Passive Voice)

Some linguists, in particular Noam Chomsky, have tried to
account for this similarity by positing that these two
sentences are distinct (different) surface forms that derive
from a common deep structure.




Deep and Surface Structure

Charlie broke the window. (Active Voice)

The window was broken by Charlie. (Passive Voice)
Jack loves his brother. (Active Voice)
His brother 1s loved by Jack. (Passive Voice)

The distinction between them 1s a difference in their
surface structure. They have different syntactic forms of
individual sentence. This superficial difference 1s called
surface structure.




Deep and Surface Structure

The sentences can have deep structure like this:
* It was Charlie who broke the window.
* Was the window broken by Charlie?
* Itis Jack loves his brother.
And so on...
An abstract level of structural organization in which all
the elements determining structural interpretation are
represented 1s called deep structure. OR The underlying

level where the basic components can be represented 18
called their deep structure.




Structural Ambiguity

Annie bumped 1into a man with an umbrella.

Small boys and girls are playing hide and seek.
Explanation can show in the first sentence two ideas:
1. Annie had an umbrella and she bumped mtoa  man.

11. Annie bumped into a man when he happened to be
carrying an umbrella.

Explanation can show in the first sentence two ideas:
1. Small boys are playing with young girls.

11. Small boys and all girls are playing.

Distinct underlying interpretations that hay (O D€ represented
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Tree Diagram ¥,

e A tree diagram 1s a way of representir&
the hierarchical nature of a structure 1n a graphical
form. It is named a "tree diagram’ because the
classic representation resembles a tree, even though
the chart i1s generally upside down compared to an
actual tree, with the "root" at the top and the "leaves”
at the bottom.

* Tree diagram provides us visual representation of the
constituents of the corresponding expression.



Tree Diagram

 E.g. A child can kick a football.

S
/N
NP Aux VP
N
AR -
/N
T
A child can kick L football




Tree Diagram

 E.g. A child can kick a football.

TP

AN
_ T/@\

D N
VvV NP
XK\T -
The  child can kick L football



Symbols used in Tree Diagram

S - Sentence

NP- Noun Phrase
PN- Proper Noun
N-Noun
VP-Verb Phrase
Adv-Adverb
V-Verb
Adj-Adjective
Prep-Preposition

Art-Article

Pro-Pronoun
PP-Prepositional Phrase
* Ungrammatical Sentence

>Consists of / rewrites as

( ) Optional Constituent

{ } Only one of these constituents
must be selected




Phrase Structure Rules

Phrase structure rules generate structures.

PSS —

« NP —

NP VP

{Art (Adj+) N, Pro, PN}
V NP (PP) (Adv)

« PP —— >« R NF

. VP —

Tree Diagrams

/\ /\ /\ A

VP Art NP




Lexical Rules

As we know, phrase structure rules generate
structures. To turn those structures into recognizable
English, we also need lexical rules that specity which

words can be used when we rewrite constituents such
as N.

« PN —> + { Mary, George }

« N ——> + { Girl, Dog, Boy }
 Pro ——> + {It, you, he }
o Art —— « [ A An, the }

e V ——> « { Help, run, play }

We can rely on these rules to generate the grammatical sentences but not
ungrammatical sentences.




Movement rules

[t 1s easy to represent Declarative forms in tree diagrams.

e.g2. You will help Mary. g — 5 NP Aux VP
S
NP Aux VP
Pro e

l

You will help Mary




Movement rules

[t is easy to represent Declarative forms in tree diagrams.

e.g. You will help Mary.




Movement rules

Will you help Mary?

Aux NP VP

S S

/\

Aux

Will

NP VP

/N

Pro ¥ NP

l

you help Mary




Movement rules

You will help Mary. Will you help Mary?

Aux NP VP

NP Aux VP S




Recursion

Examples:

¢ . ab

* b. aabb

* C. aaabbb

 a. The man [who the girl saw is my friend

 b. The man [who the girl [who sneezed] saw] is my
friend.

e c. The man [who the girl [who Peter [who knows] met]
saw] is my friend.




Recursion

The rules of grammar will also need the crucial property of
recursion. In this, we can put sentences inside other sentences and
these sentences can be generated inside another sentences.

Notice these:
* Mary helped George.
* (Cathy knew that Mary helped George.

* John believed that Cathy knew that Mary helped George.



Complement Phrase

* Mary helped George.
» (Cathy knew that Mary helped George.
« John believed that Cathy knew that Mary helped George.

Traditionally, such sentences are called clauses (that-clause)

In the above examples, that is called complementizer (C).

We can say that sentences with that are Complement Phrase (CP).

Complement Phrase Rule S —— NPVP




Complement Phrase

S ;
John believed that Cathy knew that
AN Mary helped George.
NP VP ary nelp g
Vﬂn

PN
|

John believed
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FORMER THEORIES

St_ru cturalism
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- FORMER APPROACHES

Structuralism

LEVELS OF
PRODUCTION



Structuralism

Method or theory
Synchronic Diachronic

~erdinand de
Saussure



Structuralism

Things cannot be understood in
isolation - they must be seen in the
context of the larger structures that

-erdinand de they are part of.
Saussure

Roand Bartls:



Structuralism
sign

signified

the mental concept:

~erdinand de o
Saussure signifier

the physical form:
letters / icon / sound

a real-life tree




FORMER APPROACHES

Behaviorism /“ @

STIMULUS RESPONSE
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~ FORMER APPROACHES

Behaviorism

- The brain is “blank slate” at birth.
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timulus Stimulus
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THEORETICAIL ASSUMPTIONS

1. Stimulus-response interaction and the association
between them.

- Blank state of mind of child.

-J He learn everything by receiving stimulus (words in
the form sound) from his parents ,imitate them by
oiving response (babbling or coeing), repeat responses
when trequently stimulated and with the passage of
time goes for the Generalization of these words.



The Babbling Stage: Child produces non meaningtul
sequences of consonants and vowel.[pa ma da ta].

Holophrasic Stage: one word at a time.
The Two- Word Stage: two words put together.

The Telegraphic Speech Stage: utterances composed
of telegraphic words and generalization. E.g
Dranked, Gooed, cutted.



lLanguage is a verbal behavior based on spoken language i.e.
primacy of speech.
It 1s a habit formation theory of language learning and
teaching, whose underlying force is conditioned reflex.
The stimulus response process , a pure form of conditioning,

Condinoning i1s Reinforcement or Punishment by the h::lp of
which habits form.

[Learning is same for all individuals as far as societal
conditions are concerned. { case studies ot FPeral Childs)
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Universal Grammar

* If children learn language by
conditioning and imitation, why
do they say things they have
never heard before?

* why can adults make completely
novel sentences?



WHAT IS UNIVERSAL GRAMMAR?

It is a theory that suggests that some rules of
grammar are hard-wired into the brain, and

manifest without being taught.




[
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NOAM CHOMSKY

Language acquisition.
Nativisim (Innate language ability).
LAD (Language Acquisition Device).

Generative Grammar.







UG ARGUMENTS

1. Poverty of the Stimulus.

- Children hear only a finite number of sentences.
- They are able to abstract the rules and principles of the language.

- They Produce a infinite number of possible sentences without

any formal training.
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; UG ARGUMENTS

2.Constraints and principles cannot be

learned.

=~ Children are very young when acquiring L1.

- They do not have the cognitive ability to understand the principles of
grammar as a system.

N e

-~ Because of innate carg

le of producing correct




UG ARGUMENTS

3. Patterns of development are universal

= Children learn the various aspects of a language in a

very similar order.




UG ARGUMENTS

Brown (1973).
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Criticism of UG Theory:

Linguistically, this approach is concern only with syntax.
Semantics, pragmatics and discourse are excluded.

UG is concerned exclusively with the developmental
linguistic route. Social and psychological variables are
ignored.

UG approach is methodological. The theory is
preoccupied with modeling of competence, the study of
naturalistic performance is not seen as a suitable source
to analyze mental representation of language.



LAD
LANGUAGE ACQUISITION DEVICE

Set of common
grammatical rules.

|

UNIVERSAL
GRAMMAR




What Is the Language Acquisition Device?

= Anybody who has had or known a child knows that children take to learning
language at a remarkable rate. In fact, it seemed a little too remarkable for one
linguistics researcher.

= Noam Chomsky,put forth an idea called the language acquisition device or LAD,
for short.

= The LAD is a hypothetical tool hardwired into the brain that helps children rapidly
learn and understand language.

= Chomsky used it to explain just how amazingly children are able to acquire
language abilities as well as accounting for the innate understanding of grammar
and syntax all children possess.




Let's go into a little more detail on the LAD,

v Chomsky proposed that every child was bom with an LAD that holds the
fundamental rules for language. In other words, children are born with an
understanding of the rules of language; they simply need to acquire the vocabulary.

v Chomsky offered a number of preces of evidence to support his theory. He posed
that language is fundamentally sitmilar across all of humanity. For instance, every
language has something that 1s like a noun and a verb, and every language has the
ability to make things positive or negative.

v Chomsky also discovered that when children are leaming to speak, they don't make

the errors you would expect. For instance, children seem to understand that all
sentences should have the structure 'subject-verb-object, even before they are able to
speak in full sentences.



¥ From his experiments, Dr. Chomsky also noted that
voung children, well before reaching language fluency,
would notice 1f adults around them spoke in a

grammatically mcorrect manner.
v He also found that children attempt to apply grammatical

rules to words for which their language makes an
exceplion.

v For example, in following the English rules of grammar,
a child might pluralize the word 'fish’ as "fishes’ and 'deer
as 'deers’, even though our language makes exceptions for
those words.



Keep 1in mind that the LAD 1s a theoretical concept.

There isn't a section of the brain with 'language acquisition device' printed on it
and a big switch to turn on and learn a new language.

Rather, the LAD 1s used to explain what are most likely hundreds or thousands
of underlying processes that humans have in their brains that have evolved to
make us particularly exceptional at learning and understanding language.

Chomsky developed the LAD in the 1950s, and since then, has moved on to a

greater theory called universal grammar (or UG) to account for the rapid

language development in humans.




Access to UG in Second
Language Acquisition

Cook (1985) presented three hypotheses:
No access hypothesis:

UG is Inaccessible to L2 learner

Indirect access hypothesis:
UG is partially available to the learners

Direct access hypothesis:
UG is fully available



Universal \ | Othil_'l_r:'!ental
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Direct No
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Universal Grammar and The
Second Language Acquisition
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[Process:

a series of actions or steps taken in order to achieve a
particular end:

la systematic series of mechanized or chemical operations
that are performed in order to produce something:




Universal Grammar and The Second
Language Acquisition




The Universal Grammar develop this model
by establishing:

The Crucial features of the Input.

N




The Role of Lanquage Input




Theories of the role of input in SLA

Input Hypothesis (Krashen, 1982, 1985)

‘Less is more’ (Newport, 1990)

IProcessability Theory (Pienemann, 1998)

'lnput Processing (Van Patten and Cadierno, 1993)

lAutonomous Induction Theory (Carroll, 2001)

BT
N e,




How do we move from one stage to another?

A necessary condition to move from stage ito |
stage (/ + 1) is that acquirer understand input
that contains (/ + 1), where “understand”
means that the acquires focused on the

\meaning and not the form of the message.




The Contents of the Black-Box.

UG Principles
Parameters
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Understanding Pedaqoc

Types of Pedagoc

Pedagogy refers to the methods and approaches teachers Common forms include social, critical, culturally responsive,
use to teach, encompassing both theory and practice. It's and Socratic pedagogy, each emphasizing different aspects
shaped by a teacher's beliefs and considers the interplay of learning and development.

between culture and learning styles.
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n Clarifying Meaning

Grammar helps students

2 QAvoiding Errors

Grammar instruction helps
understand the language students produce more
they're learning, avoiding accurate language,
ambiguity and ensuring enabling them to identify

clear communication. and correct their own

B Developing Competen

Regular attention to grammar brings students closer to

achieving a high level of competence, allowing them to produce
error-free language.



https://gamma.app/?utm_source=made-with-gamma

Difficulties of Teaching
English Grammar

(a3 St

Student Proficiency Grammar Instruction

Teachers often face challenges Many teachers find grammar

with students who have instruction challenging,

varying levels of proficiency, requiring them to create
requiring differentiated engaging lessons that balance
instruction and strategies to fulfilling student needs with

cater to diverse needs. achieving learning objectives.

Time Constraints

Grammar instruction can be time-consuming, making it difficult to
cover all necessary concepts within a limited timeframe.
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Challenges from Teacher Insigc

Teachers often struggle to understand and meet the specific needs of their students,

leading to challenges in tailoring instruction effectively.

Many teachers lack experience in teaching grammar effectively, relying on trial and

in grammar pedagoqy.

Insufficient Facilities

Limited access to adequate facilities, such as technology and resources, can hinder

teachers' ability to create engaging and effective grammar lessons.

£ Made with Gamma
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Addressing Teacher Percepti

F Negative Perception

Teachers often have negative perceptions about grammar

instruction, viewing it as a challenging and time-consuming

ai Shifting Perspective

[t's crucial to shift teachers' perceptions of grammar instruction,
emphasizing its importance in language development and
exploring engaging teaching methods.

Positive Impact

By fostering positive perceptions of grammar instruction,

teachers can create a more supportive and motivating learning
environment for students.

£ Made with Gamma
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Strategies for Effective
Grammar Teachino

Contextualized Learni

Present grammar concepts in meaningful contexts, using real-life
examples and situations to make learning more relevant and

Guided Practice

Provide students with guided practice opportunities to apply
grammar rules and structures, gradually increasing their
independence and confidence.

Interactive Activitie

[ncorporate interactive activities, games, and collaborative
learning to make grammar lessons more enjoyable and engaging
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Conclusion: Embracing the
Challenge

Teaching grammar effectively requires a multifaceted approach that
addresses the challenges faced by both teachers and students. By
understanding the complexities of grammar instruction, embracing
innovative teaching strategies, and fostering positive perceptions, we
can create a more supportive and engaging learning environment for

all.
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A group of words that contains

a subject and a verb.
."

Independent clause =2 =

makes sense on its .
own as a sentence.
E.g. | went to school.

Dependent clause = doesn’t make
sense on its own as a sentence.
E.g. Although | wasn’t feeling well,
| went to school.

A group of words without a
subject-verb component.

Noun phrase e.g. best friend.

Verb phrase e.g. was working.
Adjective phrase e.g. very pretty.
Adverb phrase e.g. really slowly.

Prepositional phrase e.g. in the bin.




NOUN CLAUSKS

e A noun clause refers to a clause that serves the same purpose as a noun and is usually
dependent. Just like nouns do, a noun clause names people, things, places, and ideas.

e Noun clauses typically have a verb and a subject, but they cannot express a complete thought
in a sentence; hence they are known as dependent clauses. Since noun clauses cannot form
complete sentences, they are usually used together with an independent clause.

/ A noun clause can either be a subject or an object. Objects comprise direct objects,
- indirect objects, or prepositional objects.

subject

Whatever Brenda cooked made me happy.

> « direct object

Do you understand what the homework entails ?

indirect object

Always honor whichever person you serve for an excellent service.

prepositional object

1 want to work with whoever is excellent in the skill .

-




A noun clause Is a dependent clause that works as a noun in a sentence. A
noun clause starts with the following subordinating conjunctions:

what, who, whom, that, where, why. when, how, whatever,
whoever, wherever, whenever, whomsoever.

conjunction

subject

NEIR'OLIEIREIDE looks delicious.

conjunction as

the subject verb of the
noun clause

ho called me Iast night A 'CREFESULE )

noun clause as the subject




a dependent clause that
functions as a noun

Pepperoni is fine with me.

noun acting as subject

Whatever you want is fine with

noun clause acting
as subject




That she has capabiliTies.

Whart ke Told

whar | Told you Abour.

whaTt his NAME is.




Noun Clause Examples

What Megan wrote surprised her family.

noun clause

She didn't know why the pen wasn't working.

noun clause



Noun PhRrase

All The sTtudents
on studying English.

AN INTERESTING STORY.

RiCE WiTh mear.




A. NOUN PHRASE

« A noun phrase refers to a phrase that built
upaon a noun which functions as the headword
of the phrase.

« Example:
1. Ihe young man threw fhe old dog 3 bone.
(PP (MNP} (NP}

2. Prally girls whispared soflly.
(NP

148




1.Definition

An adjective clause 1s a dependent
clause that fuction as an adjective. That 1s,
it modities a noun or pronoun.

Ex : student who study hard always get good
result.
(who study hard 1s 1t adjective clause.)



ADIJECTIVE CLAUSE

1, =F:-{{lwho is wearing the red top o) AL

Essential adjective
clause

Non-essential adjective
clause

1L who 1s my best friend, loves

is my neighbour.




Adjective Clause

AN adjective clause provides information for a noun
im another part of the sentence.

< N\

The cake that she bought was delicious.

< S

The people who live next door are good neighbors.

< .

The game, which was playved yvesterday, ended in a tie.

< N\

| visited the town where they met.

< N\

The leaders whom we elected will commence work mnext weelk.

< N\

Do yvou know the woman whose picture is in the magazine?

< N

She will alwavys remember the day when the accident happened.




Adjective Clause

a dependent clause that
functions as an adjective

The angry tiger snarled at me.

-~ adjective describing tiger

The tiger that was angry snarled

adjective clause
describing tiger




AdjecTive Clause
A clause that functions as an adjective.

The book thart | have given you is NOT MINE.

The students who secured good marks ArRe AppreciaTed.
The rReasoNn Why | ResiGNEd is A SECRET.




NOUN
\ ﬂdiﬂeg\

That sandwich looks very tempting.

4

ADJECTIVE PHRASE




Hdjective Phrase (Example 1)

head adjective " oun

adjective phru SC

m-:n:liﬂ-e*s

Ndjective Phrase (Example 2)

(plali]y] head adjective

o .

ak,

The dog covered in mud

adjective phrase

f\\\____’_/

mrodifies 155




Adverbial Phrases
With
List Of Examples




Adverbial Clause

a group of words that functions as an adverb and
that contains a subject and a verb

subject verb

When the Sun rises,

we will escape.

\—'—l

adverbial
clause




Adverbial Phrases and Adverbial Clauses

tell us when, where, how, or why an action occurs

Adverbial Phrase

She sat on the
broomstick.

tells us where she sat

MNote: no subject and verb in the phrase

Adverbial Clause

e Mmoon

{(subject)

ap pEE?hl;ed .

P -._'w;":-:'h-xf\. ’:\\\L;: tells us when he came
| = 158




Adverb Clause

a dependent clause that
functions as an adverb

| will eat my broccoli now.
adverb modifying will eat

1 will eat my broccoli afterl eat
this cookie.

adverb clause r o,
modifying will eat




ADVERB CLAUSE

| will meet you here f (adverb clause of TIME)

WHEN?

Jane is not coming today_ (adverb clause of
e d REASON)
WHY?

(adverb clause of
My mother comes with me (adverb clause of PLACE)
. (adverb clause of
they'll l:-l:l_l'nE here to see you. CONDITION)
WHEN?



Adverb Clause

An adverb clause is a subordinate clause that modifies
a verb, adjective, or another adverb.

It begins with a subordinating conjunction.
It tells how, when, where, why, or to what extend.

Example:

If Sam calls, please tell him that | will be late.

We played in the garden until the sun set.

Though she was busy, Alice helped the yvoung boy.

John went home after he finished his lunch.

161




Adverbial Phrase

a group of words that functions as an adverb

We will escape|in the morning.
L Y |

adverbial phrase

Adverbial phrases contrast with normal adverbs
and adverbial clauses...

We will escape m

normal adverb subject verb

We will escape §| when the Sun rises.
| ]
L 162

adverbial clause




A phrase that plays stmilar roles as an adverb.

Ex: I don't talk to him all the time.
I drive with great speed.




Adverbial Phrases in English

Adverb Phrases Of Place
(WHERE)

Behind our school
At the station
By the police station
In front of my house
Under the bed
Behind the curtains
In the face

On the lips

Adverb Phrases Of Place
(WHEN)

After the match
In the next 3 years
Within a few months
As soon as possible

Very soon

Last night

The day before yesterday
Any time

In the evening

Adverb Phrases Of Reason
(WHY)

To succeed in life

To pursue higher education

To pay their loans

To make my family happy
To impress others

To be calm and composed

To educate others

Adverb Phrases Of Manner
(HOW)

Very well
Lightning fast
Extremely carefully
Very easily
In a low voice

Like a grown-up man

164



ADVERBS

p

| read quietly.

| read here.

I’'m reading now.

&

ADVERBIAL PHRASES

p

* |readin silence.

I read in the library.

I’'m reading at the moment.

A group of words that

functions as an adverb.
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could —
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ave to
Verbs %

should \_
T N
will | shanl |



e —"
— check this,

Ability in the Polite Request

past Ask for permission




Practise: can,s could ©

you swim when you were 107
We get to the meeting on time

yesterday because the train was delayed by one
hour.

He's amazing, he speak 5 languages
including Chinese.

I looked everywhere for my glasses but I

find them anywhere. .

| lift this box — it’s too heavy'!
Would you help me?

you help me with the homework?




haveTo

Obligations to help
others




-

I MUST GO . :)3‘““ k

ON A DIET.

Employees Must
Wash Hands Before
Returning to Work

|

Personal

Obligation It is essential

or necessary




T ———

I —

at school before 8
o'clock!!!

External
Obligation

W We have to arrive 3

HAVE TO

They have to
wear a uniforzm!

why Do I Have ¢
Make My qu?o

e \SSF ROpYg
2 o '\-.- i \ -
g



Practise: must/ have to ™

My boss told me that I (have to, must) work
overtime this week.

I (must, have to) get my hair cut before the dance.
She (has to, must) pay monthly rent to live in her
apartment.

Ted’s dad said that he (must, has to) clean his

room before he can play.
I (have to, must) buy those pretty red shoes.
The runner (has to, must) win the race to get a gold
medal.
The police officer said that I (must, have to) go to
jail.

8) I (must, have to) win this game of cards.




MUSTN'T




Don’t have to You needn’t

You don’t have to § 3 ye I , ol
work om holiday! : h ] -
; e A i “
* : - S
5 T K 2 s, .
. _” -51: _/
. e A A *

e

.y

Your necdn? Zdake A e cfcg Lor a

No obligation coalk. Tve already done Zhd.




Shouldn’t

You shouldn’t
watch TV so much.

We give our opinion . our advise or
recommendation.



Would you like to
come to my birthday party??

WewlD

Yew |
T::ﬁfl EE:%SE
F




In the future, we will
have friends from
other planets.

Exercise
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What is a Preposition?

Definition Examples

A preposition is a word that shows the relationship Examples of common prepositions include: **on**,
between a noun or pronoun and another word in a *Fhijnkk Frgtrx FEtor*, FEfrom**, **py** F*with**, and
sentence. It indicates position, direction, time, or **for**,

manner.



Types of Prepositions

Time

These indicate when

something happens, such as

**before**, **after**,
**during**, **since**, and

**until**.

Direction

These indicate where
something is moving, such
**into**, and **out of**.

Place

These indicate where

something is located, such

**above**, and **below**.

Manner

These indicate how
something is done, such as
-k*by-k*’ **with**, and

**without**.

Prepositions

Examlline

Forest green
Femper fildoucs

Mickinigraress

Lansestance

Lemerfiidunce

Farsertiglazics

Ferserfildonen

- Polllatitond

Earserfildence

Presatiur
Examples

Presation
Estrallur
Erompliees

Presation
Estemipliess




Prepositions of Place

©

On

The book is on the table.

Prosstion Icjond

-
hY
.
\
*
Ay
A : ;
A,
Wasscellest i .

StaMajoon
W C In

Manferthornd i

The cat is hiding in the box.

Q

At

We met at the coffee shop.




Preposition for Place.
(in, on, at)

» Prepositions “in, on or at” are usually
used for different places.

»“In” is usually used for place which
nave some boundary (boundary may
bhysical or virtual).

»“On” 1s used for surface
»“At” is used for specific place.




Preposition Place Nature
In Place having some boundary
(physical or virtual boundary)
Examples.
In hall
In school
In a building

In a box

In a car

In library
In garden
In America
In room

In cupboard




On Surface of something.
Examples.
On a table
On blackboard

On a page
On the wall
On the roof
On a map




At Specific Place.
Examples.
At the entrance
At the bottom of glass

At front of the chair
At bus stop
At the edge of roof




Exercise 2. Choose the correct preposition to co
the sentence. Write your answer in your notebook

1. Students study (in, on, at) library.
2. There are some books (in, on, at) the

table.

3. He was flying kite (in, on, at) the roof.
. 4. There was a huge gathering (in, on, at)
. bus stop.
. 5. Her parents were waiting for her (in, on
. at) the entrance of school.




Prepositions of Time

1 Before

The meeting is scheduled before lunch.

2 During

I worked during the summer.

3 Since

I have been studying English since last year.

TEMBERNOM

Prepositions of of tinpour psentined tradistone profile and reto-tes here.

Traypine

Lna colle orte radod In the
Coume dar grrean of mang the

Tores ornarn pPsoppur linne

Fnopoters

Lns enimacdion ecled In the o
cenevvol prosfes colen the
oressing wine pegolintne |
YOrs connuster peppaor ifese

[ Trasitiice

Lne colie ale svwand In the

o carend caoysad to ponliaine
pore & aCISTLEN OTpoUr Theare.

| .

" |

|

|

Traisition
Lne enlime eracall eciod in tha
conds thembsal le sweaf ireiha
cofes andurweare paopor [hees,
You Rertent

° The arilie crarigs recied in the

cerertagiere stoinead pelredies

toresonermassy popper thiers,

i

Terracities

Lare colle redl In the
conarte 1ondi (in the

poten popurl there



Preposition Time Nature

1. Month or Year.

e.qg. in January, in 1985

2. Particular time of day or
month or year

e.qg. in morning, in evening, in first

In

week of January, in summer, in
winter

3. Century or specific time in
past etc

e.qg. in 21st century, in stone age, in
past, in future, in present




On

1. Day

e.g. on Monday
2. Date

e.g. on 5th of March,

March 5

3. Particular day
e.g. on Independence
Day, on my birthday,




At

1. Time of clock

e.g. at 5 O'clock, at 7:30 PM
2. Short and precise time
e.qg. at noon, at sunset, at
lunch time, at bed time, at

the moment, at the same
time




Exercise 1. Choose the correct preposition to co
the sentence. Write your answer in your notebook

1. We enjoyed a lot (in, on, at) the summer.
2. She received a lot gifts (in, on, at) her

birthday.
3. Where were you (in, on, at) the lunchtime?

4. I will call you (in, on, at) 12 A.M

. 5. The president will deliver speech to public
)hk on, at) Independence Day.




Prepositions of Direction

To

1 We are going to the park.

From

2 She walked from the store.

Into

3 He jumped into the pool.

Out of

4 The dog ran out of the house.




Prepositions in Idiomatic Expressions

1

™ T .
".'
£ N
Upto K

Lepootu

: P

Look forward to

P
Il:.*

posllons

e 1L

I'm looking forward to seeing you.

3

Get along with

They get along with each other.
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Primary & Secondary Level Grammar Teaching

Foundation of Language Developing Language Skills

Grammar instruction at these levels provides the foundation for Grammar teaching helps students develop reading, writing,

understanding the structure of the language, enabling effective speaking, and listening skills, essential for academic success.

communication.



- pec‘_’njre wilke 3raw5umns‘r couch and tearls. Carcama’rlie.s

- En-tefﬁjra wilee meet in \j\r\our sleer rcoP\r\es.
— hace coorls all foet > -=> augain bliow}j.

Traditional Grammar-Translation Approach

Focus on Rules Limited Communication

This approach emphasizes memorization of grammatical rules It often neglects the development of practical communication

and their translation between languages. skills and focuses primarily on theoretical knowledge.



\/\[Pa\ie, s. | nance
lneriende tolmntee

_ netite Strat unloglod. Communicative Language
Teaching Approach

1  Meaningful 2 Interactive Activities
Communication _ ,
It employs interactive
This approach prioritizes activities and real-world
communication and scenarios to enhance
encourages students to use understanding and fluency.

language in authentic

contexts.




Constraints in Effective Grammar Teaching

= &,

Qualified Teachers Resources Curriculum
Limited availability of qualified teachers Shortage of age-appropriate and engaging Exam-oriented curriculum that prioritizes
with specialized training in grammar instructional materials and resources. memorization over understanding and

teaching. application.



Lack of Qualified Teachers

Teacher Training

Investing in comprehensive training programs to equip teachers with the skills and

1
knowledge necessary for effective grammar instruction.
Professional Development
2 Providing opportunities for ongoing professional development to keep
teachers updated on best practices and new approaches.
Collaboration
3 Encouraging collaboration among teachers to share ideas,

resources, and strategies for effective grammar teaching.



Limited Instructional Resources

Curriculum Development

1 Developing comprehensive and engaging curriculum materials that cater to different learning styles and

abilities.

Digital Resources

2 Leveraging digital resources and technologies to enhance grammar teaching, such as

online exercises, interactive platforms, and multimedia content.

Community Involvement

3 Engaging with the community to secure resources and support

for grammar teaching initiatives.



Exam-Oriented Curriculum

1 2

Reform Curriculum Assessment Methods
Shifting the focus from rote Implementing innovative assessment
memorization to developing a deeper methods that evaluate students'
understanding of grammar and its ability to use grammar effectively in

application. real-world situations.
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